Students who are Visually Impaired – Meaningful, Safe and Dignified Participation in Secondary Physical Education


PE Kit - General Strategies for Successful Inclusion
Included below is a list of strategies to assist educators in facilitating the successful inclusion of students who are visually impaired in secondary physical education classes.

(1)
Learn about the student’s visual impairment.
For example:
· Request that the Teacher of Students with Visual Impairments explain the student’s visual impairment including the implications for meaningful and safe participation in physical education activities.
· Determine whether or not the student experiences physical limitations in addition to his or her vision loss.
· Work with the Teacher of Students with Visual Impairments to develop strategies providing the student with opportunities to maximize the use of his or her available vision.
(2)
Facilitate the student’s access to the environment.
For example:

· Ensure that the student’s specific lighting needs are met.

· Recognize that bright sunny days or dark cloudy days may impact the student’s visual functioning during outdoor activities.

· Recognize the possibility that the student may feel disoriented, possibly lacking confidence, in unfamiliar surroundings.  Provide the student with clear information to assist him or her in developing an understanding of the environment including an awareness of safety precautions required in the specific environment.  

· Ensure the student is aware of obstacles including goal posts and obstacles at the student’s head height.

· Request that the Orientation and Mobility Specialist orient the student to the environment (e.g., the change room and the weight room.)
· Work with the Teacher of Students with Visual Impairments to label equipment (e.g., Braille or large print.)

· Familiarize the student with equipment use ahead of time, taking into consideration that most of the information about how to use equipment is conveyed visually (e.g., provide opportunities for tactile exploration and provide sufficient verbal information.)

· Explain where specific equipment is located (e.g., “The hockey sticks are on the floor near the change room door.”)

· Store the equipment in the same location informing the student of this location ahead of time.

· Work with the Orientation and Mobility Specialist to provide the student with a sighted guide as needed (e.g., for a field trip to a community recreation centre.)

· Work with the Orientation and Mobility Specialist to provide the student with a running guide or running partner.

(3)
Facilitate the student’s access to information.
For example:

· Use the student’s name when giving instructions specific to the student.

· Use clear, concise and consistent directions (e.g., to teach a child to hop, use language such as, “Stand on your left foot, raise your right foot, and jump in the air on your left foot.”)

· Use directional words such as “right” and “left.”
· Use cardinal directions to name the gym walls or the sides of the field.
· Refer to large landmarks in the playing area (e.g., “Walk to the exit door and turn toward the window.”)

· Use terms such as “quarter turn,” “half turn,” or “full turn.”

· Use physical instruction such as hand over hand to demonstrate skills, checking that the student is comfortable with this ahead of time.

· Use the student in physical demonstrations for the rest of the class, checking that the student is comfortable with this ahead of time.

· Work with the Teacher of Students Who are Visually Impaired to provide the student with print course material in the appropriate medium including Braille, large print or electronic text.
(4)
Adapt as needed the equipment or the rules of play.
For example:

· Ensure all students know and use safety rules

· Provide the student with information regarding safety precautions required for a given activity

· Where necessary provide one-to-one or small group support.

· Break skills down into their component parts progressing from less difficult to more complex skills (e.g., the person passes the ball to the student from a very short distance, the person passes the ball to the student from a short distance including a bounce in the pass, the person passes the ball to the student from a greater distance including a bounce in the pass, the person passing the ball to the student eliminates the bounce in the pass and the person passing the ball to the student increases the distance at which the ball is passed.)

· Use a smaller field of play allowing for the student’s increased involvement in the game with minimal change to the experience for other students in the class.

· Slow the games action (e.g., replace a ball with a balloon.)

· Use larger playing objects or targets increasing the student’s ability to see them.

· Move targets closer to the student.

· Use an auditory signal at the target.
· Mark the goal area with pylons or brightly colored mats.

· Use an auditory signal to indicate the goal area.

· Use beepers, bells or rice in balls to provide auditory cues.
· Use brightly colored balls or add brightly colored tape to balls to provide contrast with the walls and floor.
· Use a beach ball with rice in it (e.g., instead of a volleyball)

· Use an under inflated ball that will not roll away as quickly when kicked.
· Use a brightly colored balloon to slow the action while the student learns a skill.
· Use bean bags for throwing making it easier for the student to retrieve as compared to a ball that rolls away
· Ask teammates to clap or to call out to indicate the direction of play (e.g., the direction in which to throw the ball.)

· Use lane markers for track and field (e.g., wide and brightly colored strips of tape, bring cones, rope)

· Use guides for foot placement for field events such as long jump (e.g., wide, bright strip of tape.)

· Use tactile boundary markers such as tumbling mats or a rubber carpet runner (e.g., place the tumbling mats next to the wall providing the student with a tactile indication of the boundaries or that he or she is approaching a wall or other object, place the rubber carpet runner next to the wall to assist the student in recognizing that he or she has stepped out of bounds and is approaching the wall.)

· Use brightly colored boundary markers (e.g., cones, wide and brightly colored strip of tape.)

· Drape brightly colored towels over a net or a high jump bar.

· Use brightly colored bibs or armbands to identify team members.

· Substitute a Frisbee or a plastic bottle with rice in it for a puck.

· Substitute a beanbag for floor hockey (e.g., it is heavy enough for the student to feel it with the hockey stick.)

· Implement a “no challenge” rule to provide the student with an opportunity to retrieve and pass the ball to a teammate.
· Use stationary equipment (e.g., use a t-ball stand, kick a stationary ball, strike a suspended shuttlecock.)

· Use a stationary takeoff (e.g., high jump, running long jump.)

· Allow a bounce in the throw to provide a sound cue.

· Use light balls to lesson the impact of a direct hit (e.g., while playing dodge ball.)
· Use brightly colored tape to mark the playing areas on the floor or walls.

· Use a running guide or partner.
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